
21 

 

 

 

 

 

 

 
Social Justice and Multicultural Education: Developing Inclusive Learning Practices in 

Diverse Classrooms 

 
Sabeni 

sabeni@gmail.com 
Sekolah Tinggi Ilmu Syariah Haji Abdul Rasyid Lombok 

 
Article Info 

Received: 
10-08-2026 

Revised: 
11-08-2026 

Accepted: 
20-08-2026 

Published: 
26-08-2026 

 

Abstract 

Social justice and multicultural education are increasingly important for creating inclusive 

classrooms in which students from diverse cultural, linguistic, social, and personal backgrounds 

can participate and learn equitably. This article aims to examine how multicultural education and 

social justice principles can be integrated into classroom practices to support inclusion, 

belonging, participation, and equitable learning opportunities. A literature review method was 

employed to examine recent research and educational policy literature concerning multicultural 

education, culturally responsive teaching, inclusive pedagogy, linguistic diversity, and social 

justice in education. The findings indicate that inclusive learning is strengthened when teachers 

recognize students’ cultural backgrounds, use diverse learning materials, provide equitable 

participation opportunities, adapt instruction to different needs, and create respectful classroom 

relationships. Teacher preparation, curriculum representation, family and community 

involvement, and institutional support are also important for sustaining inclusive practices. 

Therefore, social justice and multicultural education should be integrated across curriculum, 

pedagogy, assessment, and classroom relationships rather than treated as separate topics. 

 

Keywords: social justice, multicultural education, inclusive learning, cultural diversity, culturally 
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1. Introduction 

Classrooms are increasingly characterized by cultural, linguistic, social, and educational 

diversity. Students may differ in language, cultural traditions, socioeconomic circumstances, 

learning needs, and previous educational experiences. These differences should not be viewed 

simply as challenges, but as important dimensions of classroom life that can enrich learning 

when schools create equitable opportunities for participation and achievement (UNESCO, 

2024). 

Social justice education emphasizes the importance of fairness, participation, recognition, 

and equal educational opportunities. In classroom practice, this means that teachers should 
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consider whether students have comparable opportunities to express their ideas, access learning 

resources, participate in classroom activities, and have their identities respected. Social justice 

therefore requires attention not only to academic outcomes but also to the conditions under 

which learning occurs (Chen, 2024).  

Multicultural education complements social justice by recognizing cultural diversity as an 

essential part of teaching and learning. Rather than presenting culture as an occasional topic, 

multicultural education encourages teachers to incorporate diverse perspectives, experiences, 

histories, and knowledge into curriculum and classroom interaction. In Indonesia, recent 

scholarship emphasizes that multicultural education can promote tolerance, understanding, and 

social cohesion in diverse communities (2024).  

Inclusive education requires more than placing students from different backgrounds in the 

same classroom. It requires the removal of barriers that limit participation and learning. 

UNESCO identifies curriculum, teacher capacity, language and communication, accessibility, and 

family and community involvement as important dimensions of an inclusive learning 

environment (UNESCO, 2025).  

Teachers are central to the implementation of inclusive and multicultural education. Their 

attitudes, expectations, knowledge, and instructional decisions influence whether diversity 

becomes a source of learning or a basis for exclusion. Research on teacher preparation for 

linguistically diverse classrooms shows the importance of developing teachers’ knowledge and 

practical strategies for responding to diverse learners (Volknant & Licandro, 2024).  

Culturally responsive teaching provides one practical approach to this challenge. It 

encourages teachers to connect instruction with students’ cultural experiences, identities, 

languages, and community knowledge. Recent Indonesian research emphasizes that culturally 

responsive strategies can help create classroom environments that value diversity and respond 

more effectively to students’ different needs (Haniko et al., 2024).  

Inclusive learning also requires teachers to recognize differences in students’ learning 

needs. Differentiated instruction can provide different pathways for accessing content, 

participating in activities, and demonstrating understanding. When combined with culturally 

responsive approaches, differentiated instruction can create learning environments that are more 

responsive to both cultural diversity and individual differences (Thohir & Amalia, 2024). 

Language is another important dimension of social justice and multicultural education. 

Students who learn through a language different from the one they understand best may face 

additional barriers to participation and comprehension. Multilingual and mother-tongue 

approaches can strengthen inclusion by recognizing linguistic diversity and enabling students to 

connect academic learning with their cultural and linguistic identities (UNESCO-IBE, 2023).  

The classroom environment also influences whether students feel accepted and valued. 

Students are more likely to participate actively when they experience respectful relationships and 

when differences are treated as legitimate rather than as deficiencies. Educational approaches 

that promote inclusion therefore need to address both instructional practices and interpersonal 

relationships within the classroom (UNESCO, 2023).  

Multicultural education can also support students’ ability to understand perspectives 

different from their own. Exposure to diverse histories, experiences, and viewpoints can 

encourage students to question stereotypes, recognize social differences, and develop greater 

awareness of cultural complexity. This makes multicultural education relevant not only to 
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cultural knowledge but also to students’ social and critical development (Sholikhah, Al-Farizi, & 

Sari, 2024).  

Social justice in education also requires attention to students who experience 

marginalization. Research on migrant students, for example, identifies discrimination, racism, 

exclusionary policies, limited resources, and insufficient teacher preparation as potential barriers 

to inclusion. These findings demonstrate that inclusive learning practices must address structural 

and interpersonal barriers rather than focusing only on individual student adjustment (Torres-

Zaragoza & Llorent-Bedmar, 2024).  

Teacher education is therefore an important component of social justice-oriented 

schooling. Future teachers need opportunities to examine assumptions about diversity, 

understand power relations, and develop pedagogies that enable all students to participate. 

Recent systematic research on teacher education for social justice highlights the importance of 

preparing educators to recognize and challenge forms of marginalization in educational settings 

(Ko et al., 2024).  

Social and emotional learning can also complement multicultural and inclusive education. 

Respectful communication, empathy, self-awareness, and relationship-building can help students 

interact constructively across differences. UNESCO emphasizes the potential of social and 

emotional learning to strengthen classroom relationships while contributing to broader goals of 

peace, justice, inclusion, and equality (UNESCO, 2024).  

Based on these considerations, this article aims to examine how social justice and 

multicultural education can be integrated into inclusive classroom practices. The discussion 

focuses on culturally responsive teaching, curriculum representation, differentiated instruction, 

linguistic inclusion, classroom relationships, teacher preparation, and community involvement. 

 
2. Research Method 

This article employs a literature review method to examine recent research and educational 

policy literature concerning social justice, multicultural education, culturally responsive teaching, 

inclusive pedagogy, and diverse classrooms. The review aims to identify common principles and 

practices that can support equitable participation and learning across diverse student populations 

(Suncaka, 2024). 

The literature was selected based on its relevance to inclusive classroom practices and 

social justice-oriented education. Particular attention was given to studies addressing cultural 

diversity, linguistic diversity, teacher preparation, culturally responsive teaching, classroom 

inclusion, and barriers experienced by marginalized learners (Volknant & Licandro, 2024).  

The selected literature was analyzed thematically by identifying findings related to 

curriculum, teaching strategies, language, classroom relationships, teacher competence, student 

participation, and institutional support. The findings were then synthesized to develop an 

integrated understanding of how social justice and multicultural education can contribute to 

more inclusive classroom practices (UNESCO-IBE, 2024). 

 
3. Results And Discussion 

Inclusive learning begins with recognizing that students bring different experiences, 

identities, languages, and cultural knowledge into the classroom. When these differences are 

recognized as legitimate parts of the learning environment, teachers can create opportunities for 

students to connect academic content with their own experiences. This approach can strengthen 
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participation and help students view classroom learning as relevant to their identities and 

communities (UNESCO-IBE, 2024). 

A socially just classroom should provide meaningful opportunities for all students to 

participate. Equal treatment does not always mean giving every student exactly the same 

instructional experience because students may face different barriers to participation. Equitable 

practice requires teachers to identify those differences and provide appropriate support so that 

students can access learning opportunities more fairly (OECD, 2023).  

Culturally responsive teaching can strengthen inclusion by connecting instructional content 

with students’ cultural experiences. Teachers can use examples, texts, stories, and activities that 

represent different cultural backgrounds rather than relying on a narrow cultural perspective. 

Such practices can help students feel recognized while also exposing the entire class to broader 

ways of understanding social life (Haniko et al., 2024).  

Curriculum representation is particularly important because what students see in learning 

materials can influence their sense of belonging. A curriculum that consistently centers only one 

cultural or social perspective may unintentionally marginalize students whose backgrounds are 

not represented. Multicultural education therefore requires more diverse content that reflects 

different histories, experiences, and cultural contributions (Sholikhah et al., 2024).  

Classroom discussion can be used to develop respect for different perspectives. Teachers 

can structure discussions so that students listen carefully, explain their reasoning, and respond 

respectfully to ideas that differ from their own. Such practices can help students understand 

diversity without reducing cultural differences to stereotypes or fixed categories (Chen, 2024).  

Differentiated instruction can complement multicultural education by recognizing that 

diversity includes differences in learning readiness, language, experience, and individual needs. 

Teachers can vary materials, group arrangements, learning tasks, and assessment opportunities so 

that students have different ways to engage with the same learning objectives. This flexibility can 

strengthen participation without lowering academic expectations (Thohir & Amalia, 2024).  

Linguistic inclusion is another important dimension of equitable teaching. Students who 

are still developing proficiency in the instructional language may need additional scaffolding, 

opportunities to use familiar languages, visual support, or alternative ways of demonstrating 

understanding. Teachers who recognize linguistic diversity can reduce communication barriers 

and make classroom participation more accessible (Volknant & Licandro, 2024).  

Family and community involvement can further strengthen multicultural education. 

Families and community members often possess knowledge about traditions, languages, 

histories, and cultural practices that can enrich classroom learning. Including these sources of 

knowledge can help teachers develop learning experiences that are more connected to students’ 

social environments (UNESCO, 2023).  

Inclusive classroom practices also need to address discrimination and exclusion. Students 

from minority or marginalized backgrounds may encounter stereotypes, unequal expectations, or 

social isolation that affect their participation. A socially just approach requires teachers and 

schools to recognize these patterns and create mechanisms that protect students’ dignity and 

equal participation (Torres-Zaragoza & Llorent-Bedmar, 2024).  

Teacher preparation is essential because inclusive teaching requires more than good 

intentions. Teachers need knowledge of diversity, strategies for differentiated learning, skills for 

managing difficult conversations, and the capacity to reflect on their own assumptions. 

Systematic research on teacher preparation shows that interventions can help future teachers 
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develop strategies for working with linguistically and culturally diverse learners (Volknant & 

Licandro, 2024).  

The social justice perspective also encourages teachers to examine how classroom power is 

distributed. Students may differ in their confidence, access to resources, language proficiency, or 

perceived authority, which can affect whose voices are heard during classroom activities. 

Creating structured opportunities for participation can help ensure that classroom dialogue is not 

dominated by a small group of students (Chen, 2024).  

Social and emotional learning can support this process by developing empathy, self-

awareness, responsible communication, and relationship skills. These competencies can help 

students interact respectfully with peers from different backgrounds and contribute to 

classrooms where differences are discussed constructively rather than becoming sources of 

conflict (UNESCO, 2024).  

Assessment practices also need to reflect principles of equity and inclusion. Students 

should have opportunities to demonstrate their understanding through appropriate forms of 

expression while maintaining clear academic expectations. Flexible assessment approaches can 

reduce barriers that are unrelated to the learning objectives and provide a more accurate picture 

of students’ knowledge and abilities (OECD, 2023).  

Multicultural education can also encourage critical awareness of social inequality. Students 

can examine how social structures, historical experiences, and access to resources influence the 

lives of different groups. This approach moves multicultural education beyond celebrating 

cultural differences and toward understanding the relationships between culture, power, 

opportunity, and justice (Sholikhah et al., 2024).  

An important challenge is avoiding a superficial approach to multicultural education. 

Merely adding cultural celebrations or isolated information about different groups may not 

address deeper questions of equality and representation. Effective multicultural education 

requires sustained integration of diverse perspectives across curriculum content, teaching 

strategies, classroom interaction, and assessment (Suncaka, 2024). 

Another challenge is the availability of teacher preparation and institutional support. 

Teachers may face difficulties when they are expected to address diverse cultural and linguistic 

needs without adequate training, resources, or collaboration. System-level support is therefore 

necessary to ensure that inclusive practices are sustainable rather than dependent solely on 

individual teacher initiative (Volknant & Licandro, 2024).  

Inclusive education also requires schools to work with families and communities. 

Partnerships can provide additional knowledge, identify barriers to participation, and strengthen 

trust between schools and the communities they serve. UNESCO emphasizes family and 

community involvement as one of the important elements of creating inclusive learning 

environments (UNESCO, 2025).  

The role of teachers as agents of change is especially important in diverse classrooms. 

Teachers can influence classroom norms, expectations, relationships, and opportunities for 

participation. When teachers actively promote respect and inclusion, classrooms can become 

spaces where diversity is treated as a resource for learning rather than an obstacle (UNESCO, 

2023).  

A socially just multicultural classroom should also prepare students to participate in a 

diverse society beyond school. Students need opportunities to practice dialogue, cooperation, 
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empathy, critical reflection, and respect for differences. These competencies can contribute to 

broader goals of social cohesion and democratic participation (UNESCO, 2024).  

Overall, the literature indicates that social justice and multicultural education are most 

effective when they are integrated across curriculum, pedagogy, assessment, relationships, and 

school-community partnerships. Inclusive classrooms require teachers to recognize diversity, 

remove barriers, provide equitable support, and create learning experiences in which different 

identities and perspectives are valued. Such an approach can strengthen students’ sense of 

belonging while supporting meaningful participation and learning (UNESCO, 2024). 

 
4. Conclusion 

Social justice and multicultural education can provide a strong foundation for developing 

inclusive learning practices in diverse classrooms. Inclusive education requires more than placing 

students with different backgrounds in the same learning environment. It requires meaningful 

recognition of diversity, equitable opportunities to participate, appropriate support, and 

respectful relationships. 

Culturally responsive teaching, differentiated instruction, multilingual support, diverse 

curriculum materials, inclusive assessment, and community involvement can help teachers 

respond to students’ different backgrounds and learning needs. These practices can create 

classrooms in which students feel recognized, respected, and able to participate meaningfully. 

Teacher preparation is also essential because inclusive practices depend greatly on teachers’ 

knowledge, attitudes, expectations, and instructional decisions. Schools therefore need to provide 

continuous professional development and institutional support so that teachers can address 

cultural, linguistic, social, and individual differences effectively. 

Ultimately, social justice and multicultural education should not be treated as separate or 

occasional topics. They need to become part of the broader culture of teaching and learning. By 

embedding equity, inclusion, cultural responsiveness, and respect for diversity throughout 

classroom practice, schools can create learning environments that support both academic 

development and the development of students who are capable of living and participating 

responsibly in diverse societies. 
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